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The NeuroWi ld Shift

An information package for educators, school st a

Building our
neurodiver%ent
kRids up.

Long-term 9oals
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Sensory Processing

Youreurodi seudents may have signipcant sensory pi

their neurotypical peers. They may be highly sen
sound, smel | s, temperatur e, and textures. These
dyrsegul ation, especially when combined/ accumul at
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Someeurodi seudents may also have very | ow sensit
i nputThese students may have a very high pain thr

body cues (such as hunger, thirst, bat hr oom, Si c

To complicate thindsadegmanny cst uyduecnttusatwinlgl sensory
means that strategies for sensory support need t
strategy will nbt wer kfeearyetiymdi awhi ¢chfor a st
particul ar sensory setiirmuolvieramhee Itnh e acnadu siet ocfant hb e

which strategies might be elective for regulatio

Tip have a | arge bank of sensory regulation stra
vi suals and encourage themhow ipayfaectenandnwhatt
Strategies need to shedaacessniobl eoati alglenti mea bel

productivity, or compliance.

Supporting sensory pmoaddniosdle dryel adc Chnawpeplegn st udent i
dysregul ated it can be diacult to help them retu

Accommodat i onismpnleeende g roe daeenstt udent becoming dysr ec¢
headphones during writing/assembly, cold water a
for movbearseendt | ear ni ng, | i thirteeschemnseda sdfcl xaamretresd ail

fogl uf magi niteeghigl,ar movement breaks and then addit.i

The bottom |Iine: a ND student cannot do good | eas

step is to adtdhessyoegobhatioaoak to other goal s/ ex

EmotiPmad¢essing

Neurodi veugemt s ssmagnihjaicant di 6erences in the way
t o emoMoiuo nnsa.y ameu i eaedki seudent experiencing a | arge

response to situations such as

Losing a game

Not meeting a(ns wextpeaxd apdrofnect marks in a test
Making a mistake

Being the centre of attention

Having the routine change

Not pnishing a task

=A =4 =4 4 4 -4 A

Having a probl em

ﬂvﬁéwm l&@@i



T Being confronted with something new

f Having issues with a peer

When comparing the emour odiad & rgesmton stes rmdur ot ypi
t he r es ponnesuer ocodfi stethuegent may be s i g nainpdc apnrtollyo nngoerde.
I't is this comparison t hateuafotde m eluagadd 6ad welinod itoa
response as d@Ne Wrooweirvwsaraglderintts are often expected
emotions mulanbtthéeéwvraltegi chlkelcpnuakl ¢eheyg are compa

agmatchedrs who do not eXxpekpreonccees btahhely esnagnees .e mot i

ltds i mportantnéor adoswebtgantamwerredwbennghey

exhibit a |l arge,emoenonfilthespbheati on Tkewms tri
are simply reacting witph otclees s(i ofgt lsseyys t.hegdpwsttsadanss i t
i mportant is thetbergrasackainndg nag conastci ous choi ce

We remember, always, thAt Ross) Boieswenhdans ttheaty c
sometoureesur odi kedgente abl e t ovirtehadtogtioc a nsdi tcuwanrtp
And sometimes, that samd gsiitpuwatnito ne mwitlilo nrad s ulets pi
guestion ofr eyeomttihoen tmeing aa and emotional capaci't

t hat moment .

Jesterday, he
wasn't fazed by
proken bﬂVV\boo
but today ...

And he often
Shares just fine,
but then Sometimes...

So What does it mean? «z)@féwgm&(@ﬁ
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On this occasion, Panda had
the capacity to handle this well

Capacity f \
to cope with ||
unexpected
events
fatique 1 emotional
sensory T overwhelm
overtoad |
3
What happens when fatigue, car Mu@f
and overwhelm are bidger? ApNeuro\wilols~

This time, Panda was too tired

7B AY | and overwheimed to cope with this
unexpected Situation.

Capacity

to cope with _| )

unexpected
events

—rfatidue

Q‘ \‘! .
A emohonal__L_
overwhelm
@ y
| Sensory
overload
)

Check his bar- this response (s not ’ 5
@ choice. He's coping the best he can. ,@@ewz’y@‘{ﬁﬂfﬁ,}:
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When maiur odi kedgeate experiencing | arge emotiona
additional support in the way of:

T Coregul ati on

f Demands reduced

T Sensory Safety

T Empathy

They do not need to be shamed or punished for ex

I n terms efmogoahal fadegel apimemtis on goals that st
Safety, access tosaceaommod @t yoms, body cues, buil
unsafe sintenmBbali oeaser gyanax baundidtinnrge,a positive neur

identity.

Teach the whole class that people experience emo

people are the same. We all have di Oerent brains
personalities, diberent prefdleiddeneas, sdiréeamge mts ap
There is not one ideal way to exist. All ways ar
the value in dilerence, the worl d wil!/l be much k
Note: nmanmnydi seudents will work hard to conceal é
experiencelhety susheoelvery ounce of their ment al a |l

expect,atsiiolnesntl y enduamdcdgmaekhismgynsaredisvergent |
often appear pne at school but then break once t
rai se stshuies with schools, we are often told that i

with school

Students who are in eRiperpeaesinbuwhisalt ekkl ket p kee

them from attending school at al/l

They require suitabl e accommodyatnido nve |tl d ed mgu rag t

%@éurm&f -
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Beind at school is not the Priority

Being 0K at school is.

%@éwg@\(ﬁ&@:
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Il nteroception

I nteroception refers to our bodyds internal <cues
bat hrooml tcmess, f atnieqque,di steas.deMamsy may have di Oer
how readily they recognise and ,intreyrmdy trhe®ts ena
that they are hungry unt-ialndt keiem ftt lhremy dtharyt snalyu
that this sensation is hunger, asntdudehnatts twhoenyd ts hfo
that they need the bathroomt,umaitiilc ht p@ey nar ¢ hgti act
urgamtd they are uhabtemteo swaidte namsy wonot iidenti f
is too hot or too cold, anad wielylecnot hadde dre mpema
chan@€esvercmd yst mdgnteceive these internal cues

and frequency, for fexalmpltthe anased dtemtgaeavhtoo t he b

every 15 minutes.

Unrecognised/ unaddressed intebysarleguwleast icamnu sper awes
neurodi seoudents from doing their best | earning.
How can yonue usruopdpiosrettdent s with I nteroception?

Encourage students to take time to notice how th
mi ndful ness bdaveedi saussoshons about amaw pewerlyebody
need di Oerent things at dilderent times. Our brai

and happy, ando ittudbnse iimmp otrot aonutr tneeds. This i s so

%@éurm&f -
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Seunds? ©/ 0

Swmells? @/ ®

Messades? ©/E‘ | L
J ®
Heart rate ? ©/Q

(nathin‘i? ©/6
W ? Uncomfortable?
Pain?

= Tewmp? Energy?

Interoception Check
AnY quiet or loud Messades?

Hun@rd/ full ? Emptyd
Sick, noisy, sore? @/

«ﬂéwg&(ﬁﬂ@:
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Check inmreuwiotdh seud-ewmotnsder aloud i f anyone might b
snaok, bathroom break before c¢comi nMo dealc kl a mg wa gcd a
around temperatdMeg obHbhdwgésel/ee.geall y hot after r

my jumper o0 so | Aogoneoel séoweed bobttake their

Itds i mportantmeuwmmaditwermpgerstsugttudent s into adding
oryour ownh perception of temperature. Their brairtl
di Oerent whdpweveypursds i mportant for all studen

their body cues, in case therefds a quiet message

I f a student checks in with their body and still

right.

Students should be encouraangle & pteaa kl iuspt €rmort a¢ hteh ei r
necesBatrtyroom/ drink breaks .allwfayas ateledlento dxprad d

are overheating, aduol tcsooslhoduolwdn al |l ow t hem

Regul ati on

When wée qulemtued&nergy | evels match the energy re
6regul atedd does notRuaihwamgs nipe ad A ch lmwd hinrg es s al
actions t4imat chreed wel lan acti vitWhewue&s asumwningng

jumping, amwduhaugdhe 15geruidHpyl adcuer i ngors progedtess.
When we talk about regul ation strategies, we are
bring our energy |l evels closer to the energy req

Here are some examples of regulation strategies

%@éurm&f -
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' ' S visual stims
[?rol’nocel’twe \nPut k’\/\, S (es light Projector)
ee e = auditory (e.g. fave songs)
D ‘ P Pressure, Squeery Cuddles, i il
weidhted blanket, wrestling, S taste (e9. fave snack)
ensory |

firm strokind » Squeerind findertips,
‘blanket burritoes'

RECULATION
&
3 :
5{3\ Quditor¥ (e9. headPhones)
E@E @ S olfactory (remove strond smells
e.9. chemicals, air freshenerS, Perfume)

temperature (activel4 cool us down)

'mPut decvease

visual input
(e-9. sunglasses,

davk space, \idhts off)

\! )
. (\/es{ubular InPut 5 MOV?-M@YL%
rocking, swayingd climbing, running, pacing,
spinning, dancing swinging, stompind, flapping,
| get upside down Fumping, rocking, monkeY bars
o e R
A eur‘@'&m@@ﬁ
A
|l mportant: neurodivergent kids need access to a

supporamsd t heyhasvteo wmindtiimmpdo.sl eldmivti ng t hem choose be
or t@ppedsvterdat egi es/ supports-unsildg ld kjepd g/etbes pinrere
having a drink of water is wunlikely tollbeldp with
fanproght Resghisting theier gti Mg/otvo craerg wisaet & h@t

and ybenneed to comewhddk |lfikelygDbredbakidfpstanve . nc

appl i-aonucresner vous system doesnd6t run on a cl ock.

As mentioned previously, students phoattimetyg th
reacti veldys about doing our best toTlpirevmeadngdysr e

removing known trigger shavriendyu caicrcge ssse nt soo rayc csotnrmeosds:

@@éw&@é@i



Quick list of thlyssgsgulhati eamani Tt aneswer odi ver ge
Sensory overload

Can shpeeci pc tr iduectsmplceaxni thye @f cuwmpwltati ve i mpact

smel | s, lights, temperature, textures

Emoti onal stress

For exdmphppointment, frustration, excitement, W
embarr a,s sanexitett o/.

Expectations not met

Foexamplleens pnot workingunewpéechedcbanhgomgs
Masking

For exmampledi vergent st udeenst st of obrecisntg Itlh ewhre nb otdh
to move to focus, forcimggoiprancornyt acetducwhitdhkrican

instructions/ ichobeemgt mbm) cking the manneri sms of

intentionally avoiding stimming

Physexhaustion, illness, fatigue

xzﬂéwg}%&f -
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M p

Executive Functioning Skills

Executive Funcebtemi migggtied i Islkd | | s-souU ovh nags preonolr ¢ m
|l i stening, ¢ omprpeehresnpsd catkii, megq h-aibmli tegaercd | ear ni ng.

Many of our neurodivergent students wil/ have si
especially when compared t o ame WArudti yspgiiachlisd peltemdg . |
diacult solving common probl erbault €s a bchoenapsl cehtoew t o
compl ex mathemati cal eqguat iAmn sA DfHaDre ra moawe htalveei r ¢
phenomenal | @rug u dqanasnkaiglelmrse nt and task initiatio

chall enging.

Things to remember about Executive Functioning s

They are not static. The extent to which our ND

guite a | ot.

Giving consequences (or the absence of rewards)
skills is not going to.hétpishéinkdéveltopctriease s
andasi gni pcantly reduce the mental welalnbeilmnsg of
create a very negative relationsMamywiotf h olue a NDi n
kids end up in a cycledofnoscheel sahétodor whkeet
Understanding these ikiearsendehse,i rt tpeiorc esstsrienrgg tdhs a
yuctuati n-g sc eppaceinttyi al in creating a safe place

education.

xzﬂéwg}%&f -
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Autism is a dynamic Disability.

Pavt 0f that Disabilit¥ s havind difficult¥ with
EXECUTIVE FUNCTION  Skills.

The Executive Function skills that | have trouble With
ave hidhlidhted below.

Focusing (Flexible thinking )

Controlling Coping with Adaptin g
mpulses Lyansitions

Memoy Y (Making decisions ) Prioritising
Coring with rediCti Inferencing
v things

|dentifying Mand3ing emotional Analysing
SoluttonS response

Perspective- Initiating + Stopping (Problem sotmr@
taking d task

Sequencind (Comrrehension)

Many Newrodiverdent peopte have differences when (t
Comes to Executive Function skills. Even when | try m4 pest,
| may not be able to demonstrate these Skills.

MM «zﬁéwgﬁw u[lé@é

f
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When | am WELL-REGULATED, | am
0ften able to access + demonStrate the

Executive Function skills that | have.

/
CONTROL
ANALISING

KIDS DO WELL
WHEN THEY CAN

DR. R0SS GREENE

MEMORY |

[/

| will need accommodations and Support
for the Executive Function skills that | am lacking.

Additionalty- | hore MY adults Can Show me
empathy and kindness when | struddle. It can be

upsetting for me when mY best sn't 900d enough.

When | am DYSREGULATED, | cannot

effectively access the Executive function
skills that | have.

DYysrequ|ation

PROBLEM
\CovtaPANAGING /
ONAL
LNAUSIH <o |ghony

«Néurm u&e@ﬁ

xl@éur&fi&@@i



My

Most school tasks require these Executive Function
Skills. If | am dysrequlated | will likely Strudsle with
many of them. This may look like:

Not following Not following Not attemeting
mstructions School rules Schoolwork
Calling out, Arpearing Overcome with
not watting turn very lethardic bid feelings
Difficulty focusing Lavge responses L
on Work ko Situations ProcraS{matm&

Forgetting Strud9ling with

Explosive behaviour riteact ons peers

If You notice any of these signals:

Encourade vedulation strategies eg. Stimming
movement, break, walk,
fidaet tool, drink, fresh air,

Quiet time, Screen time,
headphones, etc.

MM w@éwm I
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And check that | have all the
Executive Function skills reduived to do the task.

, REQUIRES impulse control
Task: not calling out =d

focusing.

J

| need the task) . YES Ave these EF skills
expectation adiusted that | need help with?

and [ or \I/NO

| need Support to
det it done I'm likely dYSredulated

If | don't have the opportunity to resulate,
| may end up in extreme Neurodivergent diStress
(often still veferred to aS Meltdowns 0r Shutdowns.)

Extreme distress 1S not an Autistic trait -
it indicates Sidnificant unmet needs.

MM «ﬂéurm I
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|6 we remembey that:

well-vesulated = T EF skills - QFm;ieve

learning

difficulty
Dysredulated = J: EF Skills = with many

tasks

We can See how essential REGULATION iS.

Things that may cause

DYSREGULATION

Maskind
Forced eve contact

Emotions - disappointment, andey
sadness, frustration, Confusion,

Forand body embarrassment, excitement,
to be still
wWovrYy

Over-socialising

Sensory Tltness « tivedness  Mental fatidue
Sound

- Unexpected .
Lidht Qhofnge Discomfort
Temperature
Smells , Tastes, Textures Unmet needs that | can't

eaSilY 1dentify or CommuniCdte

MM xz}@éur@&w I
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Tor Tirs for Helping Me
THRIVE at School

Surport ¢ encourade REGULATION at all times

Ensure unlimited access to toolS % Strategies,
Well-requ(ated = veadY to LEARN.

Help prevent d4sredulation b¥ having toolS availdble
ea. headrhones, fiddets different Seatihd optionS.

Ensure | don't Miss breakS for dnY reason.
|f | was unable to Complete work, Or @ccess

MY EF Skills (to meet expectations), this indicates
that | am dysredulated and in 9Yreat need of
that break.

If | am havin9 trouble with tasks or @xpectations,
this wdicates that | may be lacking the veauired Skals,
AND/OR | am unable to access those skills due to

oLysve Gulation.

MM %@éwm I
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AROUT ME ...

T\AM%S that make me annoyed, sad,
Oveywhelmed , or uncomfortable:

Some ways | like to regulate:

Thank You for understanding
™Y needs.

MM &ﬂéwa&w I
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Supporting Executive Functioning Skil

T Undetrand t hat neurodi vergent kids wild/| devel o
di 6erent ratesDanmotrapmeane i elsem ned ian en ealbroaut
when they O6shoul dd have mastered a particul ar

T Remove behaviour -®Ohuar tkd dan d os wHliré nRiofs st Ga ye ema
I f theydre not doing well, they need support

T Sensory accommodati ons itnoc rreeadsuecaea adcveesrisw hted m a
executive functioning skills.

Build sensory safety.

FIl exi bl e expectations

T Modi fy(¢éagksbreak down into steps,fogimplify,
compl et i,ng ntcaosrkpsor at e deep interests)

T Scaltold with exampl es

T Encourage teaming up.to work collaboratively

T Model the skills

T Provide reminders

f Use vi sual s

T Create a safe environmentanwhemak e inliss tcaakne sa s k

9 Develop a classroom culture where dilOerence i

ere are manystruedesmtn smawhyhaave di okudsyeddentnigalt

ultsadsumett hat a neurodivergent student i s be

en they do not.Thaet isxpe kteMynpmoti mére weasean be

r best but stildl struggle to meet expectations

ti Fudetuat i mqrdc exaecciutty ve f unctsiionpil ryg pdiirti e rodn oe

sability.

%@éurm&f -
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Phusical discomfort
No mental energy Burnt out that's hard to identify
Or eXPress
Sensory oveyload T

' (
Hovind Elictuating Emotional overwhelm

caracity dismissed aS lack of

effort [ bad attitude Nedative experiences

with School, teachers,

learning.
Task is difficult
due to learningd style
Difficulty
. Initiating
Can't access executive
funckion Skills
Difficulty

focusing
Dysredulated
/ Difficulty with
Lack of clear o
instructions | scaffoldind L2\ brafsiiions

Lackind.
Trauma Depression Stress essential skills

. R
Other unmet needs Perfectionism @L@ew@mﬂ@@ﬁ

Key Considerations

T Sensory processing

T Emoti onal processing

T I'nteroception

T Regul ati on

1T Executive functioning skills
1 Sedi fmagemamtda | heal t h

T Fluctuating capacity

T Demands and expectations

f Social communication styl e

@@éurMi&@i



1 School hi story and tr auma

Good Learning

An infographic.

This (s what

GOOD LEARNING
looks Like.

RIGHT ?
»&éuﬂ%&@g

Neursflde:



Let's have & CLOSER look
at these two brains ..

Neurotypical Autistic +
brain ADHD brain

&M@éwg&fm&

“I'm getting _1_ T\'\\S Ck‘(d Cadn

prey hungry’ FocuS on LEARNING
when he (S STILL +
LOOKING.
FOCUSING  _|
ON MY WORK

Neuvotypical
brain

This (s Wwhat G00D LEARNING
looks like for thus child.

«L@féwg&m@i
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Must not get \[ )] TS CRUG LRNINVE

in trouble’
| FOCUS on LEARNING
Eﬁt‘f:ﬁl'ié‘ifﬂﬁ," when he is STILL +
Ught hurks my eyes' LOOKING.

Must keep eyes on
tedcher. Ouch. Dont ook
daway. Ouch. MysT LOOK.

Must stay seil.
Don't move. Don'+ move.

'OW. TS TAG

FOCUSING ON
MY WoRk

Autistic +
ADHD brain

Twis is NOT what GOOD LEARNING
(ooks like for this child.
¢ gy 3
%@euvé%ﬂ@;

™ If the main goal ﬁ

is GOOD LEARNING ...

(O]
=
=
o
=
ot
.
O
o
() \ERmARws

Newodivergen’c kids
Can't be dasked to do this

«L@Zéurmiaé@
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HY

In Most Neurodiveraent ]
kids, GOOD LEARNING o
looks like: =
s
Stimming §
e A N
N =

movement k&l

tools

This is the RIGHT WAY for

this child to LEARN. )
¢ gy 3
leurolfilde

(_W

(GOOD LEARNING j

(O]
2
=2
(=4
-
w)
|
o
{ <)
o
>

lt's Wwmportant to remembey
that GOOD LEARNING doesn't always
look the same for each kid.

«ﬂéw‘g@%&@ﬁ

A«l@éurog@sfi&@i



H ¢

The NeuroWild Shift s a respectful affirming
approach that recodmses fluctuatind capacity
neurodiverdent students, and Prioritises safety,
wellbewmd, self esteewi and a Positive
relationship with learning.

U

NewaWild Shift \

| | See You.

2.1 hear You.

3] %t You
/—\/

When You see a student not weetind Your I TP
exeectation, comwience the NeuroWild Shift. A@@ew@@m@@;

Wel come NearoMWel d Shi ft.

The Neur oWid ds iSmip Hfstteeips appr oach for supporting ne
who experience yuctuating capacirtiyghhthea moaenesitc an

to ensure that neuwrredibwearl gled mtg sat ypdesntts ve rel at i

It is not about having all the answers in the mo

is not goingmeéwont dlmaglel bdieng of the student.

Teachers are encouraged to think more holistical

di ving deeper into the challenges that they are

Aglgéurmwé@i



| 1 see You

Observation stade.

What do You see the
student dond/ not dond?
E4. Student isnt startn® work

Share Your observations
With the student.

"Hew. T notice You haven't
vade a Start on the work”

[t's tmportant that all steps
are done i o Ppositive,

non-suddemental way. "I
&ﬂ@eurﬂm[l@@ﬁ

It is essential that your |l anguage,Yduwrmest wchan te x
shoulbenohi nking that this interacdbiudgmuesits going

starting a conversation.

yﬂéwo@%&@



). 1 hear You

Listening stade

\ wonder what's
holding You up
here?

[nvite the student to / ey whab's
share their perspective. ~~—— going on?
—> The¥ wa4 have a specific ssue that is

easil4 fixed ¢4 needind o pencil —n

— The wa¥ %ve o Wore cowplex _
reason, e4. It's too hard it's too
borind, 1 dont want to, [ don't %et it Q

= They wa4 onl4 be able to shru%.

%}@éwm&@@i

NotTehi s step is there so the sfuthewdean expl ain
Ast udennohdaovees t o participate in this step if the;
can explfaian sittuudent shrugs or says 61l dondt know
wr ong. I't simply means that they candt explain w
mo ment .

I f a <tamdehtbin their reason, great. Thatds i mpor

future -theki sgon

@@éurMi&@i



Th
on
ot

ne

pa

3). l 3-0{ You. Adiustvent sta%e

It can be ver4 hard to know whd a student is havind difficult4
veetind an expectation. Teachers often won't have tivie wm the wowent
to have a lond conversation about it Keep the follownd thinds wn wind:

Kids do well if they e
can (Dr Ross Greene), Somethind 1§ mPacting

N O i G

a choice to do Poorly. the expectation

When choosind between
cowiPliance and the Student's
wellbemd, adults should
always prioritise wellbend, O

. VA
Plus opportunity for extension %LQGUY‘M“&@@;;

This weans adiustingd the
expectation m that wowment
S0 the student can weet it

is step is aboutThenstottenoh ahdubdf eeegMersafe i
days when they are Wbekingedwithel esseaapacityg

heir bestd | ooks di Oerent bhel dwlexkxpattat men,

urodivergent students should not be shamed

rt of their disability.

U

for

@@éurMi&@i



In the 1 GOT YOU stade teachers adiust the exrectation
so the student can weet it n that wowent.

WHY?

Because it's portant that ND students redularly experience a sense
of achievement with school thinds, even on da4s when the4 have
lower wental capacity.

Because 1t's harwmful for ND students to learn that havind
fluctuating capacity s sowethind to be ashawed of.

Because ND kids need to feel understood
and safe with their teacher,

Because safety and comfort wcrease our ND students’
capacty to follow wstructions and learn,
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Il nhis saalpedjsube expectation so that the student

tells the student the new expectation in a posit
di sappodionmtinyenaa teacher who recognises yuctuating
the ekxpeotateachers should respond the same way
meets any expectation.

Some days the teacher may do a | ot of adjusting,
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ADJUSTING EXPECTATIONS can look Like..
Modif4ingd the task

Adiust work quantity E4 Youre ridht, 10 words does feel like a lot
sowetimes, | wonder if You could %et 5 done?

Adiust work difficulty Eq [ et i, division can feel really hard.
Il walk You throuth the steps and You can
bust calculate. Does that sound OK?

Chande wodality £ Mavbe You would lke to tell wme the
answers instead of writind thewt down today?

Invite individualiswm B4 f vou don't have any stord ideas about
pirates, wa4be there's a different story
You'd like to write?
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This is the oppobhasedohpar oandgl é Athicwe Isyt eaps kiisng t

student o6what could we change ad oRuotr tshtiusd esnot st hvaht

become very famili aeawhehstbosl dppivach)] |l y ask t
with, the teacher can make suggestions based on
Somechool work is better than no school wor k.
Modi petdool work is better than no school wor k.
A story written about Minecraft is better than n

Having some students compl ete di,betrheonughveirtsimingh

uncomfortabl e or i mp oDBsosnidbtl ewotuod ¥sl o nbbee ctoenaec hneorrse. f a
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op
it as you put it into practkonewl Aldeyypwpoucamnet ake

strengthening your relationship i aupuytptuirngneur od

t h eriern twall | bbeeifnogr e compl i ance.
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ADJUSTING EXPECTATIONS can look Like..

Letting student use their deep
mterest within a task

t4. Character naves n handwriting, %ame Li‘}‘s Vﬁ(idtﬂ’(e their
sequences when writind procedures, thewed " 3. ND: slrengius.
4rarhs and data collection, choce w1 subdect nterest-pased work is

_ high(4 motivating.
for creative arts.

Chandind expectation frowm
acadewics to redulation

Dysredulated students are vot wm the frawe of wind to learn. Shiftnd

from acadewics to redulation is often necessar4. Clearly explain the new

expectation m o Positive wa4, ensurnd the student knows that this new
expectation 18 sust as mportant as the academic one was.

B4 Tt is SO hard tr4ind to work when our bod4 feels realld stressed ¥ Yuck
Let's leave this work for now and tr4 sowe thinds to help “our body feel )
better. Here are some deas. | can't wait to see which ones work best for “oul
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When gdjuust the expectation from mpgrachenmmrges t o r e

neurodi vergesntasdcagdentto t heir Exwhiucth vteh ey nrce @ d nti
meet academic expectations.

Focusing on regulation when your student is dysr

timete.0s also a critical |l i fe skild@ t hat al | neur
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/Move on EXPECTATIONS

Expectakions for Newrodiverdent students
to demonstrate Neurot4pical behaviors, or to
suppress ND traits, are \NAPPROPRIATE.

The4 encourade Maskm&_, which has Pretendind to be neurot4pical all
been shown to be detrivental to the tive takes o ton of wental
vental wellbemd of ND students enerdy. [t really reduces our

capract4y for learning.

Thew teach ND students that ther brawns
are wnferior, and that neurot4rical brams
are the best ones.
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Think carefully about Your expectations. »&ZL@@UY‘M&&@@F

Teachers should spend time | earning forom neurodi

Neurodivergent people are the experts on neurodi

Unfortunately, many training programs,forour ses a
neurodi ver guentth opueto ptlhee,o ¥ nwelvediener lemy peoplhese
programs are harmful, ableist, and contribute to

neurodi el gent

I't is important t hatgdtetaicrhge rtsh esinrs uirref drhmeayt iacre fr
sourilcrefsor mati on tabouyoAuteatnedstudents 5, 10,
be inaccurate.

xl@éur&fi&@@i



oy

% O\OPOY’UAM’(& to EXCEED expectat ions

Fluctuating capacty weans that sowietivies our ND
kids will be short on wental enerd4. and sowetimes
they won't.

When the4 can't weet the expectation, teachers
adbust it So that thew CAN weet it

When thew DO weet the expectation, teachers can
Provide an opportunity to excel. <
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lwportant
This 1§ optional

The student

can Sa¥ wo.

Oh mY 9oodness!
Your brain finished those b
words alread4?! It must be feelind
really %o0d toda4. | wonder f it
could even do 2 or 3 MORE words?
What do You think ?!

The Opportunity can be provided when you notice
the expectation

When neurodivergent students have greater capaci

|l anguage, per sofvael iwaynt otro ignitveer etshtesm Tdan so pne@mtsu n
communicating tbavtédeam tbhady tmety t he expectation
to do a Ilittle bit more?

Kids can turn it dowdr wihtehyo ucta nc oancsceegpute ntcheee. new ¢
attempt it and pnd it too diaocult, there are no
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As kids sdafresuppdeeeéd, and undér dbedvteadvierr shwi €l

see |l ess stress behaviour s, and more expectation
Kids should be actively taught in the classroom
natur al and i mportant Itto ctaméts yaucsds 9 eofsomemain sn.g
and t heern snpewken about again. And it candt just b
actually valued and encouraged in the classroom.

That means not expecting ev®Oryekiedyspaofjwotk f{Tea

that everyone has dibGerent | earning styles, didoGe
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