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About Us

We believe in a world where communication brings
autonomy, belonging, connection and opportunity for all.

17 ||
Online Learning ‘\%‘ =4
1

Designed to guide you confidently into different types
of AAC, step-by-step, for better conversations

Consultation & Training

We work with health professional and educators to support
strategies for implementing AAC in your setting

PODD & Resource Development

Following a consultation with our Senior Speech Pathologists, we
align your person’s language and access requirements with the right
communication tools for maximum autonomy

Communication Access Accreditation

We consult with, train and create resources for organisations
seeking to become more communication accessible.
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Acknowledgement of Cultural Influence

We recognise the cultural biases and influences that shape our perspectives in the
information that we share, particularly the predominant Western viewpoints on
communication, autonomy, belonging, connection and opportunity.

While we strive to be inclusive of all individuals and communicators, we understand that
our own cultural backgrounds may pose limitations. We invite everyone to engage with
the information and resources we share through their own cultural lenses, and we
welcome feedback and modifications that enhance our collective understanding.
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Terminology

All modes without judgement

MER

Communicatior
aids here.

Complex Communication Needs (CCN) is becoming
an out of date term

AAC and PWCD may not be universally preferred.

Individuals have the right to choose their own
terminology.

®  Two Way Street has chosen to use the term “People
with Communication Disability” (PWCD).

®  The term PWCD reflects a model of disability
recognizing dynamic interactions between various
factors.

®  Meaningful communication is shaped by individual,
communication partners, environment, and
conversation topics.

® PWCD encompasses anyone experiencing
breakdowns in communication due to personal

methods, communication partners, or barriers from a
non-inclusive environment.

The right communication
is the one that gets the
job done.
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Acknowledgement of Contributors

We are thankful that the people we support have
consented to using their photos and video

e You are welcome to take photos of
content slides

e Please do not take photos or videos of
slides that have people on them
e We can provide de-identified copies
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Outline for Today

e Suspensions at school

e Effects on communities

e Whole School strategy

e Autonomy and Control

e Environments of Concern

e Communicating human needs

e Tools and resources
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Notice of suspension from school

oD

-has been suspended from school for a period of 2 school days fron{ D

as been suspended because | have reasonable grounds to believe that he has threatened or
perpetrated violence.

A brief reason for the suspension is (D

A Reconnection Meeting has been arranged fol T hursday morning.

At the Reconnection Meeting we will:
« talk about the reasons for suspension
. pla-return to school
« work together on a behaviour support plan. The behaviour support plan is a plan to support

-afe and positive behaviour in future.
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We agree that...
e  Suspension and expulsion are ineffective.
e  Clear relationship between school suspensions and
a range of detrimental health outcomes.
e  Students with a disability are disproportionately our purpose - Why we are here
excluded from schools.
e Inequitable access to education perpetuates We create a better future for all Australians through education.
inequalities.
e Inclusion creates better outcomes for all students.
e 40 years of research favours inclusion over
segregation.
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Sticks and stones

“...threatened or perpetrated
violence...”

“...reason for the
suspension is:...”

Two .
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Suspension and exclusion parent and carer fact sheet

Why do behaviour problems happen?

Most students behave safely and positively if they can. When a student can’t, it's usually because they
don’t have the skills to do what they are being asked to do.

A student might still be learning communication, emotional or social skills. Or the student might not be
able to use their skills because they are feeling upset, stressed or unwell. Some students are trying to
meet their needs for friendship, respect and inclusion, but haven’t done this in the best way.

How does suspension or exclusion help?

Suspension and exclusion are not used as punishment. They are responses to student behaviour that
affects the safety and learning of others.

Suspension and exclusion:
e help schools to be safe and positive learning places for everyone
* are used when other things have not helped students to behave safely and positively
e are problem solving processes

e help students, parents, carers and the school work out how to support students to behave safely and
positively in future.
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Impacts of suspension and seclusion

e  Student
e Peers

e Family
e  Staff

e  Community
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“l communicated in the only way | could,

my body”

Jordyn Zimmerman
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Behaviour = Communication

Communication = sender transfers thoughts into a
message that is sent to the receiver who must decode

meaning and interpret the message.

What is the meaning?
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Close your eyes
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Plutchik’s Wheel of Emotions

e In the moment
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Close your eyes
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Plutchik’s Wheel of Emotions

e In the moment
e |n the moment before
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Close your eyes
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Plutchik’s Wheel of Emotions

e |n the moment
e |n the moment before
e |n the moment before that
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A School Solution

Student mmm) Class mmm) School

»  Physical feeling

*  What can | do

*  What can others do
+ Tolerance varies

»  Build trust: consistency, consistency, consistency
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Show my
card
Takea
break
Get outside
, -
It’s about skill
, Worried much park/outsi
Butterflies in ‘When things don’t de
- stomach £0 as planned Play table
n t I I Heart beats faster tennis or
Ot WIIL.
Two Y.
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Street r Cheryl Jercic, Authentic Inclusion
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Communication strategies

e Efficient
e Age appropriate
e  Multi-modal

® Respected

VD
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If they haven’t got well being,

they haven’t got well learning.

Cheryl Jercic, Authentic Inclusion
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The language
we use
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Terminology

e Often terms used are ‘Behaviours of concern’ and ‘Challenging behaviour'.
® These terms may imply:
o that it is intentional or understood by the person as harmful to others
o that they can stop doing it if they choose to
o that only neurotypical or conventional methods of communication should he
acknowledged
o that the responsibility is on the individual rather a two way process, and/or
o that their actions are not considered as messages or initiations of messages
unless they fit societal acceptance.
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Autonomy and Control

“In its simplest sense, autonomy is about a person's ability
to act on his or her own values and interests”

https://www.ifamilystudy.eu/what-is-autonomy-and-why-does-it-matter/

Autonomy is crucial
We are most calm and content when we feel in control.

Autonomy is:
e  Self governance
e  Choice and control over one’s own life

e Being understood
(Erin Sheldon - Communication for Choice and Control. July 2019)

As humans, we begin our journey toward autonomy from birth.
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If we can’t express ourselves with words then we have to
find another way to express our autonomy.

Sometimes the “behaviour” that you see was not the first
time that person expressed that message. It's just the
first time you noticed it.

Sometimes the “behaviour” that you see is the ‘final
straw’.

Sometimes the “behaviour” that you see is not related to

& WF anything that you can see, hear, feel or know.
Street
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“Behaviour” may be:

* ignored
* misinterpreted
« extinguished
* punished

and this may lead to

e escalation
» withdrawal
» self harm
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Question?

Are the ‘behaviours’ that we are seeing
just a natural human response to unmet
or unappreciated human needs?
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Let’s discuss: Environments of Concern

Environmental
factors

Figure 1. A social-ecological model adapted for behaviour. R
S
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More details: Environments of Concern

A social-
. culture
ecological model o new or different
ki
adapted for Annown policy and
behaviour practice

exaggerated or
different to limited turns “unsafe”
il comprehension or ‘talking over’
of (spoken) language unpredictability of “alone”

body language BEEIE

is ignored or
misinterpreted neurotypical unpredictability of
expectations for events, time or the
interaction environment

neurotypical
expectations for communication
environment breakdowns or
(lights on, closed doors, etc), “unheard”

failed or confidence past trauma or dominance of
spoken

v asyncrhonous emotions ‘burn out’
unknown sounds, L yt i burn out’ AR inconsistency
interactions
smells, etc. between

senses

experiences

emotions
of autonomy

(regulation and development)
“acceptable” or
“normal”
expectations

unfamiliar  self perception
partners

sensory
regulation

health An individual’s

fatigue
S _ action un(.i the
interpretation of dignity
that action as a

T 5 “behaviour”
WO  \Yy-
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Adapted from: Jorgensen, Nankervis & Chan (2023)
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A matrix to consider

environmental

S
social

P

internal

Antipicated
or expected

Interoception & awareness of how you feel
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Find myself at
a party with
people whose
political views
oppose mine

Someone is

standing too
close to me
when they

are talking

Hangry!

Antipicated

or expected

A visit to a
technology store
that my friend has
warned me will be
frustrating

Avoid a party
because I'm too
tired for social
interaction.

Not embracing my
morning run
because it’'s a
really hot day.

0
WCIY ’ﬁ F. Interoception & awareness of how you feel
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My own example
A o
TWoE .
stre Al
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environmental
Avoid
= B crowded
social Airport baggage
e claim
a D;a OR
g avoid specific
B L people
internal Angst when it
2 rains a lot
because I have
experienced
severe flooding.
Two Y-
Street
34
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Put yourself in their shoes

experience

environmental I can’t help it but
I stiffen my body
;] B when “put” on the

a\e 2
8 ﬁm chal?ge table after
a mishap last year

social I avoid the
e o } playground because
i ( some children do not
< understand my signs
-~ so I never get a turn.

internal My teacher last year
would lock the
classroom door to
confine me. I don’t

I am being asked to
sit still and listen but I
can’t do both of those
things at once. I have

to move to listen.

The teacher said
Maths first, then iPad.
I don’t understand
how many questions
in ‘Maths”

Feeling
dysregulated today
due to change in
routine. Anything

Antipicated
or expected

I often refuse to enter
the classroom in the
morning because I
don’t know if smells
like cleaning product.

New people make
me anxious so I

push them away.
(interactions are
unpredictable)

I am not confident
to get in the pool
at the swimming

Strgetw 'e;oo[ /;,“(@§
35
Is the behaviour, actually a
“very functional way to quickly and
easily communicate distress?”
vag; .‘:‘.':" orgensen, Nankervis han (2023 f}@(%
Moy K5 gensen, Nankenis & Chn (2023
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“Targeting behaviour without offering an
alternative method of communicating

its underlying message is a strategy
with a very short shelf life.”
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Give them another way

Antipicated

“I’'m not

ready”

T'am being asked to I often refuse to enter

I can’t help it but
sit still and listen but I the classroom in the

environmental
I stiffen my body

-] By when “put” on the can’t do both of those morning because I
e Wﬁ'ﬂ" change table after things at once. I hay” . QW if smells
a mishap last year to move to listen. rellme g product.

more”

I avoid the The teacher said W people make

Maths first, then iPad. me anxious so I
I don’t undegs push them away.

(interactions are
unpredictable)

social

[ playground because

some children do not
understand my signs how many
so I never get a turn.

“I need a
break. Go
outside. ”

internal My teacher last year Feelin
- v y 9 I am not confident
would lock the dysregulated today ;
R to get in the pool
\ classroom door to due to change in : :
¢ o . . at the swimming
4 confine me. I feel routine. Anything ——
! unsafe in classrooms. could kick me off! ' W g,
N %,
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https://www.facebook.com/adiaryofamom/posts/pfbid02YHKRwL1qcRZVGjh98B7oYMCno2hZ3UrgppECXYHB46jRkHs3wDHQyaiBD65Cm73ml
https://www.facebook.com/adiaryofamom/posts/pfbid02YHKRwL1qcRZVGjh98B7oYMCno2hZ3UrgppECXYHB46jRkHs3wDHQyaiBD65Cm73ml

3/21/25

Maslow’s Hierarchy of Needs

SELF-ESTEEM
confidence, achievement, respect of others,
the need to be a unique individual

LOVE AND BELONGING

friendship, family, intimacy, sense of connection

SAFETY AND SECURITY
health, employment, property, family and social abilty
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Communicating human needs

Level 4

Level 3

Level 2

Level 1
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Communicating human needs - Vocabulary ideas

Level 4

VR
WoH60

Level 3

dontknow

Level 2

nnnnn

AN

Level 1

Two Y
Way 2
street I
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If behaviour is communication, why do people have
behaviour support plans without communication
support plans?
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It’s a Two Way Street

Telephone: 0434 266 237

Email: tws@twowaystreet.com.au
Website: twowaystreet.com.au

Facebook: facebook.com/twowayst

LinkedlIn: linkedin.com/company/twowayst:
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Resources and
Communication
Tools
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Can you think of ways that someone you know
expresses their autonomy with “behaviour”?

Two . SOME CLUES ABOUT WHAT I'M THINKING
Way j 7 Poople who know me can watch and learn the ways | communlcate. You can help too.
Street Sometimes | do the same r more than one message but if you watch carefully and chy

the message together. Th an help you and | to figure things out together. Please add t

we can figure out
£ to know me.

Write down what you see, AT T T AN
what you think they are

expressing, and how they

might be feeling.
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Robust communication system

There are a wide range of reasons why “behaviours”
occur. A person’s communication system should have all
those words

But owning an AAC system doesn’t mean you know how to
use it. Do your students know how to communicate:

e | am dysregulated, | need a sensory break
e I’'min pain and where

e “stop it” or “don’t touch me”

| need more information

e you’re not listening to me

e more “appropriate” ways of getting attention
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Communication Boards

i| (1=]elio

o General term - Core Word Boards /
Natural Aided Language Displays/
Boards

o Number of cells = range of vocabulary

2 0@
i o

The most frequently occurring words =
80% of the actual words spoken

e Aided Language Display (ALD) /
General Interactive Displays - TWS,

Chat Now

78 — 80% of the words we use daily
come from a set of fewer than 350 -
400 words

e Useful within context

e |ots of options to download on the
internet

The 50 most frequently occurring words
account for 40-50 % of total words said,

o Know the limitations
while the 100 most frequently occurring

QUM

=60% of what is said & Y,
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Adjunct quick communication

During an escalation of behaviour, it can be helpful to
have additional strategies alongside a robust
communication method.

Consider:
e what is wrong
e what could help

e remember to consider the vocabulary from your
student’s perspective

e collect information from multiple sources

e ensure the helplng sy bols are related to the context
WAN /4,
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Acknowledge what she is telling you with her body. "I think you're telling me...", "I see that you are.."

uh oh Something's wrong

(ZS)

upset, crying

don't Tike

"Maybe you are...."

Tdon't want to do it

'

don't know

"It's recess/lunch time. (Add direction as required) maybe you could...."

Tibrary playground

v

music

something else

St:’:eyetw r
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Stories to assist understanding

Stories can help people understand what’s happening,
what they could do to communicate, and what can help.

We want the story to be supportive, positive and based
around helping our student rather than getting the student
to “behave’.

e what’s the situation

e what keeps the student feel safe

e show the student how they can communicate and what
they could communicate

e give the student ideas of what they can do to help them
feel better or another option
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Back to School
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Visual schedules for self talk, not compliance

Visual schedules are a great strategy to help students
know what is about to happen.

Consider the following:

e can the student access their system while reviewing the
schedule

e does the schedule focus only on complying with tasks

e can you build in ways for the student to control what is
happening

e does the student have the ability to control what’s

happening outside of ‘behaviours of concern’
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Another example of self-talk
how am I feeling? ( take 4 deep breaths ) I feel frustrated Myst‘
) &€ 0 A §
S &
S
@ Q J G o
on the what just happened? (" it's ok to need some | it's not fair
"a"?::;e‘;‘ifl quiet time
- - S 4
" N
I did an how are other people ( everyone makes I don't want to do it
e:jrt:;v?!ghg thinking now? mistakes sometimes Q
a%n
%0 o9"a L\ )
what could I do next ( I need to make good | [ they don't understand
time? choices {@
2
L \ J
things don't always go ( )
my way
u]
A 4
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- if I make bad choicesT | [~ ) é\‘&\ ”p%»/,_
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Reviewing after the fact

Sometime’s our students are so distressed that it can’t be
a learning moment. We need to revisit once they have
calmed down.

e make sure everyone is safe

e help the student to calm down

e check in: “hey | saw you were really upset before”

e suggest: “maybe you were saying ‘| need to move’, ‘I'm
uncomfortable’, or ‘'something else’.

e link: “I noticed that bouncing on the trampoline helped”
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Match the intent
Consider how the student would replace this behaviour?
Does the message you’re suggesting match the kinetic
and emotional energy?
e huge emotional and kinetic response to an unmet need
doesn’t match “l don’t want to”
e what can we do?
e swearing?
e as teachers and educators, it’s going to be really hard to
teach students to swear because it’s technically against
the rules - who can assist? are there other options?
,\Q\\Ml Iflp(a
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Be OAWSM!
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A 5-step process for emergent communicators
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